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ABSTRACT

RESUMO

Emotional Experience in Entrepreneurship Education:

Emotion as a Learning Dynamics

Experiéncia Emocional na Educacédo Empreendedora:

Emocao como Dinamica de Aprendizagem

Gracyanne Freire de Araujo
Eduardo Paes Barreto Davel

Few studies propose a kind of entrepreneurship education ba-
sed on experience, although many researches have pointed
out that experience is essential for entrepreneurship develop-
ment. If experience becomes the axis of education, we cannot
think of experience without emotion. The relationship between
emotion and entrepreneurship education based on experience
needs to be better understood. The purpose of this article is
to develop knowledge about that relationship, as we focused
on the concept of emotional dynamics and the empirical stu-
dy of educational practices among students of a management
undergraduate program at a Brazilian university. Based on the
analysis of information obtained from diverse sources (sys-
tematic observation, documents, interviews and photos), the
emotional dynamics that sustain entrepreneurship education
is described, categorized and discussed. The research results
contribute to improve the theoretical framework of research on
entrepreneurship education. The findings also reveal how fun-
damental emotions are in order to understand the process of
being an entrepreneur.

Keywords: Entrepreneurship Education. Emotion. Emotional
Dynamics. Experience. Learning.

Poucas pesquisas propdéem um tipo de educagdo empreen-
dedora baseada na experiéncia, apesar de grande parte das
pesquisas alegarem que a experiéncia é fundamental na forma-
¢éo do empreendedorismo. Se a experiéncia torna-se o eixo da
educacao, ndo podemos pensar a experiéncia sem emogao. A
relagcdo entre emocédo e educagdo empreendedora com base
na experiéncia precisa ser melhor compreendida. O objetivo
deste artigo é desenvolver conhecimento sobre essa relacgéo,
com base no conceito de dindmica emocional e no estudo
empirico de praticas educacionais, junto aos estudantes do
curso de graduagdo em administracdo em uma universidade
brasileira. A partir da analise de informagdes provenientes de
fontes diversas (observagédo sistematica, documentos, entre-
vistas e fotos), a dinamica emocional que sustenta a educacgao
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empreendedora é descrita, categorizada e discutida. Os resul-
tados da pesquisa contribuem para aperfeicoar o arcabougo
tedrico dos estudos sobre educagdo empreendedora, além de
oferecer uma reflexdo sobre como as emogdes sdo fundamen-
tais para compreender o processo de ser empreendedor.
Palavras-chave: Educacado Empreendedora. Emogé&o. Dinami-
ca Emocional. Experiéncia. Aprendizagem.

RESUMO

Introduction

The subject of entrepreneurship education has been given increasing atten-
tion by many universities and researchers (BERGLUND; VERDUIJN, 2018). How-
ever, the combination of researches on this subject still represents a fragmented
field of study (FAYOLLE, 2018). Under a panoramic perspective, researches on en-
trepreneurship education include studies on entrepreneurship training (PITTAWAY;
COPE, 2007; CHEN et al., 2015), the development of business models on the de-
velopment and testing of entrepreneurial ideas (BUREAU; KOMPOROZOS-ATHA-
NASIOU, 2017; LANDSTROM; HARIRCHI, 2018), as well as entrepreneurship as a
practice (GARTNER et al., 2016). Nevertheless, the importance of emotions is rarely
considered in this education process.

Is emotion not necessary to explain an entrepreneur individual? Is emotion
not an important dimension in the training process of an entrepreneur? Emotion
and learning are considered vital dimensions of a human being. Emotions guide an
individual to analyze social situations and how to respond to them. Therefore, emo-
tions and learning can be simultaneously understood as interdependent elements
(ANTONACOPOULOU; GABRIEL, 2001). By regarding emotions as part of the so-
cial construction (HARRE, 1986; FOSBERG; VAGLI, 2006; LIU; MAITLIS, 2014), it
is evident that they allow people to make sense of internal cues and articulate their
meaning to themselves and others (LIU; MAITLIS, 2014).

This work is aimed at increasing the knowledge about emotion and entrepre-
neurship education based on the concept of social dynamics and on the empirical
study of educational practices with undergraduate students at a Brazilian university.
With this in mind, we considered the concept of emotion as emotional dynamics
(LIU; MAITLIS, 2014), characterized as an energetic exchange of positive interac-
tions between members of a team. The emotions generated and energetic exchang-
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es developed between people promote a generative strategizing process, involving
a decision-making and development process in which all members involved are
engaged in the discussion of a certain objective or subject, resulting in multiple pro-
posals or in the total exploitation of a single proposal. Therefore, emotions are trans-
mitted through discursive acts that end up being interpreted. Interpretations express
emotions, allowing people to articulate themselves and constitute the social con-
struction of emotion (LIU; MAITLIS, 2014). Thus, emotion helps the living expression
of feelings and understanding between individuals in the entrepreneurship process.

By analyzing emotion under an entrepreneurship perspective, the present lit-
erature is categoric in approaching emotion as an influencer of entrepreneurship
(CARDON, 2008; CHEN, YAO; KOTHA, 2009). Many entrepreneurs act with emotion,
namely with passion; a central element in the entrepreneurial process (CARDON,
2008; HSU; SIMMONS; WIELAND, 2016), which inspire them to work and persist in
the face of difficulties, keeping enthusiasm high during the pursuit (CARDON et al.,
2005). Passion has arguably had strong effects on creativity and persistence, and
through passion an entrepreneur can learn to experience intense positive feelings
(CARDON, 2008), consciously accessible through the involvement in activities and
associated to roles which are significant to one’s self-identity.

In the present research, we use the concepts of emotion as social construc-
tion and emotional dynamics to apply an experiential pedagogy on undergraduate
students in the management course of the Federal University of Sergipe, in Brazil.
The entrepreneurship education experiment was carried out in a course module
on the subject of entrepreneurship. During four academic semesters, the professor
(a researcher who is one of the authors of the present article) lectured the module
applying this experiential pedagogy. Thus, the students learned how to apply entre-
preneurial actions by organizing a cultural festival that was being carried out in the
city, involving members of the local community. By using a qualitative, inductive and
interpretive methodological approach, multiple sources of information were used,
as follows: systemic observation, semi-structured interviews, documents (photo-
graphs, logbook, reflexive works). The narrative analysis guided the interpretation of
the empirical material in this approach.

This experiential pedagogy generated an energizing transformation dynamic
among students, based on emotional dynamics involving the energetic exchange
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proposed by Liu and Maitlis (2014). By using photographs, logbooks and group
interviews, the students were able to describe their emotions in the entrepreneur-
ship learning process. The result of the analysis generated a dynamic based on eu-
phoria, frustration, anxiety and happiness. This dynamic consisted in the energetic
exchange (LIU; MAITLIS, 2014) to which emotions become a pillar on the education
process between students and the teacher, which was crucial for all to learn how to
transform themselves. Thus, experiential pedagogy connected transformation with
entrepreneurship, through the understanding that this entrepreneurial process in-
volves an emotional transformation in which entrepreneurs learns how to transform
themselves emotionally, thus understanding entrepreneurship as a social change
(CALAS; SMIRCICH; BOURNE, 2009). ‘Trans-for-ma-tion’ means to go beyond, to
transcend, sensitively rethinking one’s actions through a self-formation, subjectively
reconsidering oneself to act in reality.

With this in mind, the emotional dynamics of energetic transformation was
considered as a driving and central element in the entrepreneurship teaching-learn-
ing process in the present research. This process comprises the logic of the con-
cept of emotional dynamics studied by Liu and Maitlis (2014). Consequently, during
the entrepreneurship experience simulated in the classroom, emotions (euphoria,
frustration, anxiety and happiness) did not appear on an individual or case-by-case
basis. On the contrary, these emotions appeared in a dynamic manner, in the form
of an energetic exchange. Thus, we used the concept of emotional dynamics as a
meaningful notion to state that these feelings are part of an emotional dynamic of
energetic transformation, with one emotion feeding another. Emotional dynamics
can be characterized as the interaction between the teams of students, as members
had shown mutual interests on issues allusive to innovation and the organization of
the cultural festival.

As emotions are a product of learning (ANTONACOPOULOU; GABRIEL, 2001),
our study can be supported by the relationship between emotions and experiential
learning. Emotions are fixed by certain events (DEWEY, 2010), though emotions do
not exist without an individual’s experience. Accordingly, it is of utmost importance
for the teacher to have the knowledge of these emotions in order to guide the student
throughout the learning process. When a teacher is more aware of the existence of
these emotions and that they are an inseparable part of the learning process, it can
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thus be understood that emotional experience is crucial to education. Therefore,
we also use Dewey’s theories to support the relationship between emotions and
experiential learning, as emotions are a response of an objective thought and acted
upon; the intimate nature of emotions is expressed on experience (DEWEY, 2010).
The present article contains four sections, as well as the introduction and
conclusions. In the first section, we present the importance of emotion for entrepre-
neurship education, highlighting the opportunities for research in the field of emotion
and the relationship between the teaching of management and emotions. In section
2, we integrate the concept of emotion in the field of entrepreneurship, through an
empiric research. In the third section we argue about the importance of emotions in
entrepreneurship education, indicating the consequent challenges, new horizons of
educational possibilities for energizing entrepreneurship and pointing out the con-
ception of entrepreneurship education based on energizing emotional dynamics
(euphoria, frustration, anxiety and happiness), developed in the research.

Emotion and Entrepreneurship: The Importance in the
Teaching-Learning Process

An emotion begins when an individual, as a result of intrapersonal relation-
ships, is exposed to an eliciting stimulus, registers the stimulus for its meaning and
experiences a feeling state and physiological changes, such as changes in attitude,
behavior and cognitions (ELFENBEIN, 2007). Even within this intrapersonal process,
emotions are not mutually exclusive, and can coexist together, being also charac-
terized as the creation of a collective sense (STEIGENBERGER, 2015). In fact, there
exists a flow of emotions which appear in a simultaneous and dynamic form (LIU;
MAITLIS, 2014). In order to explore the wide range of emotions which an individu-
al can experience when being stimulated, it is important to understand how these
emotions are activated in a dynamic process. In the teaching-learning process,
emotions emerge between a teacher and students as an integral part of the pro-
cess. It is understood that emotions help learning go beyond the barriers of knowl-
edge, generating and supporting human activities which are developers of sense
(CANOPF et al., 2018).
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A panorama on studies regarding entrepreneurship education and emotion
shows that research on this subject is still incipient. Among the few existing stud-
ies, most publications describe the relationship between the effects of emotions
and the failures/successes in business (BYRNE; SHEPHERD, 2014; DOERN; GOSS,
2014); emotion and entrepreneurial interaction (GOSS, 2005; CARDON, 2008); the
entrepreneurship process and emotion (CARDON et al., 2005); emotions and risk
investments (CHEN; YAO; KOTHA, 2009); entrepreneurship, emotional experience
and social changes (MARTi; FERNANDEZ, 2015; ZAMPETAKIS et al., 2017).

When the focus of the study is on emotions and organizations, several re-
searches can be found focusing on the relationship between emotion and learn-
ing (FINEMAN, 2008; ANTONACOPOULOU; GABRIEL, 2001; TAYLOR; STATLER,
2013); discussing collective emotions (BROWN, 2005); the social construction of
emotions (HARRE, 1986; FOSBERG; VAGLI, 2006); emotional dynamics (LIU; MAI-
TLIS, 2014); and, more specifically, emotion in organizations (ELFENBEIN, 2007,
FINENAM, 2008, KANGASHARJU; NIKKO, 2009). Though, when the focus is on en-
trepreneurship education, there is a very limited number of researches available, de-
spite the presence of studies which focus on the relevance of emotion in the learning
process (ANTONACOPOULOU; GABRIEL, 2001; TAYLOR; STATLER, 2013). Only
a single study was found analyzing the more direct relationship between emotion
and entrepreneurship education (ILONEN; HEINONEN, 2018). This study shows that
entrepreneurship education can lead to several results of affective learning which
do not only refer to the content of learning, but also to the nature of learning in itself.
llonen and Heinonen (2018) point out that affective learning needs references to an
individual’s own beliefs, attitudes and emotions.

By analyzing the existing researches on entrepreneurship, emotion and en-
trepreneurship education, it is possible to conclude that the scientific production on
the subject is still rare and lacks a deeper, more systematic and wider investigation.
Learning more about emotions in entrepreneurship education allows us to better
understand how emotions may help in the learning process and in how learning
redefines and reorganizes emotions at an individual level (ANTONACOPOULOU;
GABRIEL, 2001). Moreover, it enables us to understand how emotions are crucial
in the teaching-learning process, due to its mediating condition between action and
cognition (CANOPF et al., 2018). Therefore, emotions are central elements in entre-
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preneurship learning, as emotion and entrepreneurship are intertwined (CARDON,
2008) in the transformation process of an entrepreneur and in the understanding of
entrepreneurship as a social change (CALAS; SMIRCICH; BOURNE, 2009).

Emotion from an Entrepreneurial Experience in a
Community: Entrepreneurship of a Cultural Festival in
ltabaiana (Sergipe)

In this section, we will outline the empirical research carried out in order to ex-
plain the notion of energizing emotional transformation through the teaching-learn-
ing process of cultural entrepreneurship.

RESEARCH METHODOLOGY

By following a methodological approach of qualitative, inductive, interpretive
character, the empirical research was based on the entrepreneurship education ex-
perience of an academic module in the management undergraduate course of the
Federal University of Sergipe. Multiple sources of information were used: systemic
observation, semi-structured interviews, documents (photographs, logbooks, re-
flexive works). The professor taught the module (with between 30 and 40 students,
on average) during four academic semesters. The teaching-learning process of this
module was based on the entrepreneurship education concept, by combining the-
ory with practice, with the organization of the Entrepreneurial Arts Festival as its
experiential core. The focus on cultural entrepreneurship was a result of the need
of mobilizing the culture in the region where the university is located. Discussing
culture based on cultural entrepreneurship provides a unique perspective within the
subject of entrepreneurship (MARINS; DAVEL, 2019).

The concepts of cultural entrepreneurship are intertwined with the role of a
cultural entrepreneur (DAVEL; CORA, 2016), who is directly involved in activities
related with the production of cultural goods and services (SOUSA; PAIVA JUNIOR,;
XAVIER FILHO, 2015). The concept of cultural entrepreneurship can also be under-
stood as a type of action for a given cultural project which stimulates people in a
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process of “change” (DAVEL; PAIVA JUNIOR, 2019). The perspective of change,
under this concept, is guided by the motivation of people in developing some type
of entrepreneurial activity (EIKHOF, 2017). Thus, the study of cultural entrepreneur-
ship within the field of entrepreneurship education is necessary as it is important
to promote a cultural and creative economy, in order to disseminate new forms of
organization in creative industries, consequently preserving the strength of cultural
production (ELIAS et al., 2018) and creative territories. The role of an entrepreneur
as a cultural producer combines cultural entrepreneurship with a national strategic
policy aimed especially at youngsters (SERRA; FERNANDEZ, 2014; SOUSA; PAIVA
JUNIOR; XAVIER FILHO, 2015).

During the integration activities, the students were separated into 6 entre-
preneurial teams: resources, marketing, logistics, safety, communication and trans-
portation (and catering). Each team was responsible for performing their respective
tasks in the organization and planning of the cultural festival. All teams shared the
mobile application Trello.com to manage this event. The lectures were taught with
theoretical activities concerning entrepreneurship, cultural entrepreneurship and
event management. The practical lectures were guided by the practice of event
management, from which students learned how to manage the event, with tasks
aimed towards organizing it. During the lectures, the following subjects were dis-
cussed: innovation, creativity, curation, criteria for public training and event agenda.
In all classes, the teams had a designated time to present and debate the progress
of their activities for organizing the festival. In these activities, the teams developed
reflections between theory and practice. The students also reflected on the experi-
ence of organizing a festival based on emotion.

For the organization of the festival, each team was responsible for ensuring
the participation of at least one performer from the State of Sergipe and one national
performer, with a total of 12 performers. Besides the organization of the event, the
teams mobilized the public’s participation in the festival. One of the objectives of
involved training the public, inviting high-school students from public and private
schools and the community in general. The students, through their teams, were en-
gaged and integrated in the organization of the festival. At the same time, they were
invited to create the agenda of the festival with regional and national performers.
In the process of entrepreneurship education, the students reflected on the entre-
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preneurship teachings and on how they learned to be entrepreneurs based on the
experience of organizing the festival.

The final classification of the academic module was based on the assessment
of five different activities (including three group activities and 2 individual activities).
The group activities were as follows: (a) entrepreneurial plan; (b) report of the ac-
tivities for the event and (c) evaluation report of the event. The individual activities
included the following: (a) collaborative critique and (b) an entrepreneur logbook.
Each activity was carried out following a certain deadline and later evaluated by the
professor. All these documents were produced under a private context, in which the
students would formally describe their emotional experiences.

With the collaborative critique methodology, each student reflected and de-
scribed on the suggestions from the other teams, transmitting constructive criticism
that helped the teams to better carry out their action plans. For the entrepreneur log-
book, the student reflected on what had been learned to become an entrepreneur. The
logbook was developed in a free form by each student, without any previous specific
model or structure to develop this activity. The teacher guided the students regarding
the importance of creating the logbook as a reflexive form of entrepreneurship learn-
ing, that is, of textually detailing how they had learned to engage in entrepreneurial
activities through emotional experience throughout the education process of cultur-
al entrepreneurship. Parallel to the development of the entrepreneur logbook, the
students produced photographs which represented emotional moments, i.e. in chal-
lenging moments (difficulties) faced by them throughout the entrepreneurship activity.

Besides the emotional content, the photographs reveal information regard-
ing contextual relationships which tend to be absent in field notes or in interview
data (WARREN, 2018). The semi-structured interviews performed with students
were considered another source of information for reporting on the emotions and
their effects on learning. These group interviews captured information from stu-
dents about their concerns, difficulties and learning. These involved moments
of reflection on experiences and emotions felt during the lectures, setting the
base for entrepreneurship learning. The combination of empiric resources was
analyzed and interpreted under a narrative perspective, with greater focus giv-
en to the relationship between personal stories and the environment to investi-
gate emotional qualities and constitutive ethics of reality (GUBRIUM; HOLSTEIN,
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2009; KIM, 2016; GABRIEL, 2018). Each academic semester would end with re-
flexive lessons, after the festival took place. These were reflexive lectures as the
students would evaluate cultural entrepreneurship together with the curricular
component, besides drawing conclusions on the process of entrepreneurship ed-
ucation through emotions.

Therefore, we present how this curricular component was conducted through
experiential pedagogy. Throughout the course of the semester, the students shared
a dynamic emotional process in which they exposed their emotions as challenging
episodes unfolded when organizing the cultural festival.

EMOTION IN EXPERIENTIAL PEDAGOGY

The several emotional categories existent in the literature (LIU; MAITILIS,
2014; MARTI; FERNANDEZ, 2015; ZAMPETAKIS et al., 2017) constituted a param-
eter to analyze the emotions as they were experienced and reported by students
throughout the teaching-learning process. Therefore, the following emotions ap-
peared: euphoria, frustration, anxiety and happiness. These emotions are a result of
the categorization carried out during the analysis and constitute emotional dynamics
(LIU; MAITILIS, 2014).

The concept of emotion as emotional dynamics (LIU; MAITLIS, 2014), chosen
to support this research, represents an energetic exchange, as a process in which
all members of a team interact with one another in an engaging manner during dis-
cussions and decision-making. From the literature review carried out on group emo-
tion, it became evident that emotional expressions of members can usually have a
prevalent effect in group dynamics. This could be observed in the empiric case of
the present study, consisting of an energizing emotional transformation dynamic.
However, why did we consider emotional dynamics as an energizing transforma-
tion? Because in the testimony given by students about the experience of organizing
a cultural festival, in the connection between theory and practice, the transforma-
tion experienced by students during the entrepreneurship teaching-learning process
was evident. The students reported that they had become more skilled and reflexive
after experience. The exchange of experiences between classmates was consid-
ered a mutual exchange of sensitivity, resulting in an energizing exchange, which
contributed to a sensitive rethinking of their actions.
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This dynamic was present among students, who were challenged, at all times,
by the professor, to organize the cultural event. In each lecture, the professor set
goals that should be carried out and reached by each team within a stipulated dead-
line. The emotions (euphoria, frustration, anxiety and happiness) appeared within the
dynamic between students, surrounding the reflection about the goals that had to be
reached or not by each team. In the entrepreneur logbook, in the photographs and in
the classroom reflections, at first, it was observed that when the structure of the cur-
ricular component was presented and when the teams were organized, the students
simultaneously showed euphoria and fear. Euphoria was experienced as it was a
different pedagogy method to which they were used to throughout their course, with
the fear of not managing to organize a festival in only a few months and without any fi-
nancial resources. Throughout the classes, the dynamic emotion of energizing trans-
formation appeared according to the progress or not of the goals set and of the chal-
lenges faced by students in learning how to be entrepreneurs based on experience.

A moment which illustrates well this euphoria was when students reported
their feelings about the first day of classes. The testimonials extracted from the
entrepreneur logbook of students described that “the contact with the subject on
the first day of lectures showed that it would be something challenging and entirely
different from what had been heard from other students who had already studied
this course”. Another student reported that the “proposal made by the professor
regarding organizing the | Entrepreneurial Art Festival (FAE) made the class speech-
less in thinking how to organize such an event”. One student detailed the experience
of fear and euphoria felt when she confessed to be “afraid, as | was lost and not un-
derstanding, [...], | thought the teacher was crazy, how could we organism such an
event without any resources? | was worried because | had never organized an event
and | did not know what to begin with, | was afraid of making mistakes, of it going
wrong”. Another student explained that her challenge lied on associating theory and
practice and managing the festival, which, for her, “that was an absurd. How would
we manage to find so many performers? And the money? And how could I, who
have never organized anything, take part in all that?”.

When one performer was invited to take part in the festival and would after-
wards give up, when the financial means were not included in what had been planned
to finance the costs of the festival, or, in the search for sponsorship, a businessman
denied their offer, the feeling of frustration and disappointment spread among stu-
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dents, which left them discouraged to continue with the activities and in facing the
challenges that emerged at all times. In one of their reports, students discussed and
reflected about the incapacity of facing frustrations and that the situations did not
always happen according to plan. One account of the observations made by the
professor during classes stood out, in which a student reported both a frustrating
and a learning experience. On the day that this student requested the sponsorship
of an important businessman in the city, the latter advised the student to choose
any product in the supermarket, leaving her confused as to what to choose and that
this decision could be made together with the entire class. After the class decided
on a television, the student communicated the decision to the businessman, though
he no longer accepted donating the product, claiming that he could only donate a
sound system. From this experience, the student learned how important it is to make
fast decisions and act accordingly in difficult times, stating that she learned a great
deal from experience (by organizing the event). With this testimony, a broad debate
took place between students on the subject of frustration of taking fast decisions,
of the learning experience and of how entrepreneurs face emotions at all times.

Anxiety was present almost at all decision-making occasions. The teams of
entrepreneurs joined efforts to solve problems and find the most appropriate solu-
tion in a mutual way. The spirits lifted in strong discussions and sometimes complex
debates, in which the relationship between members was often at stake, with the
professor often intervening to calm down the situation and control the students’ tem-
pers. The professor usually took a “pacifying” role, calming students down and lead-
ing them to a reflexive teaching-learning process, in which the students learned from
experience. Anxiety did not often help students reflect on their mistakes. The pro-
fessor would always intervene whenever she noticed that students, even based on
experience, would not learn from the mistakes made or from unfortunate decisions.

The reflections on the actions taken involved a collective understanding of
what the students had been learning based on experience. In several moments,
the students reported to be learning how to be patient, listening and respecting the
opinion of other classmates, being resilient and facing their fears and challenges.
The emotional dynamics of energizing transformation was present throughout the
learning process, with greater knowledge and the students becoming more mature.
Figures 1 and 2 were taken by the students in their logbooks during moments which
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were considered challenging. They reported that these moments represented a mix
of feelings, such as fear, anxiety and euphoria, having learned how to face these
emotions to carry out the task.

Figure 1: Student advertising the event — The first interview: Fear and Anxiety were
present during the experience.

Source: Empirical research with the due consent of those involved in the photograph (2017).

Figure 2: Students Talking in Public — A challenging activity of Advertising the Fes-
tival: Nervousness dominated this experience.

Source: Empirical research with the due consent of those involved in the photograph (2017).
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Happiness was expressed when positive results were presented from train-
ing the public, at the moment students advertised the festival at schools, universities
and traffic lights in cities where the festival would take place, inviting the community
to take part in the cultural event. Happiness was also expressed from the contact
with performers, by rescuing and valuing the culture in the region, besides from the
pleasure of showing to family members what they had idealized and lived by orga-
nizing the event. One feeling of happiness and personal achievement permeated
among students when everything went according to plan. The descriptions made
in the entrepreneur logbook and in group interviews were clear in terms of the feel-
ing of mission accomplished and personal achievement. The students narrated that
during group interviews and in the end of the FAE event, they all had a feeling not
often experienced, a feeling of mission accomplished, which was very gratifying
to see all classmates celebrating and happy, as, despite all unforeseen situations,
the event had been a success. The satisfaction of seeing something being accom-
plished from what had been idealized and planned was very positive to students.
In the logbook, one student described that “despite the frustrations from cancelling
certain events, the wish of artists from the region in wanting to participate in future
editions, gaining experience, seeing that it was possible to face the challenges, all
made part of the emotions lived in the course”.

The learning process in the relationship between theory and practice was
experienced through high and low moments between students. It was an emotional
dynamic of transformation, in which all emotions were constantly present. The emo-
tions mixed among members of the teams, as not all situations were often experi-
enced by all students. The classes were characterized by an intense and constant
movement of emotions that emerged during reflections and the learning process of
what it is to be an entrepreneur based on experience.

Learning based on experience made students reflect on their emotions, reach-
ing personal conclusions, making them think about their actions, enabling the expe-
riential learning pedagogy of cultural entrepreneurship to make them better people,
reflecting on their acts and, above all, transforming the students. This was reported
by the students themselves, as observed in the interviews and in the descriptions
of the photographs included in the entrepreneur logbook — the feeling of personal
transformation. With this, we reinforced that the perspective of learning-teaching
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of entrepreneurship from experience is important, as it gives students a specific
personal purpose. Experiential education leads the individual to self-criticism, per-
sistence, to respect oneself and another individual (DEWEY, 2010; TOMKINS; EDA,
2015), thus fomenting attitudes of personal and professional order. Figures 3 and 4
were extracted from the students’ logbooks at times when they had reported being
happy in the Entrepreneurial Art Festival (FAE).

Figure 3 The students during the IV FAE - A feeling of happiness.

Source: Empirical research with the due consent of those involved in the photograph (2017).
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Figure 4 The end of the lll FAE — The happiness of mission accomplished.

T

Source: Empirical research with the due consent of those involved in the photograph (2018).

From the reports of students expressed in the entrepreneur logbook, in the
group interviews, in the observations and photographs, it was possible to under-
stand the extent of the energizing entrepreneurship dynamics, in which students
would feel transformed as a result of an energizing exchange with one another,
with actions and contact with the local community, while at the same time through
the relationship between theory-practice proposed in the curricular component. All
records have a special meaning to each student, which were uniquely expressed in
the logbook in terms of how to learn from emotions with entrepreneurship.

THE PROFESSOR IN THE TEACHING PROCESS OF EMOTIONAL DYNAMICS
The professor would often feel concerned and discouraged with traditional

teaching pedagogy that had been implemented during some time in the curricular

component which she lectured. Entrepreneurship teaching was reflected on the way
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the classes were conducted. They were expository lectures, methodical and without
any reflection on the dynamics of being an entrepreneur. This made her rethink on
the entrepreneurship dynamics, requiring an experiential and practical activity from
the teaching-learning process, aimed at fomenting and training entrepreneurs. The
questioning made on traditional teaching activities led the professor to think if she
in fact contributed to students reflect on what it means to be an entrepreneur based
on emotions, as well as on what is the importance of this reflection on their lives.

From this uneasiness, the professor also reflected on her experience of emo-
tional dynamics, experienced through the teaching-learning process of entrepre-
neurship. She felt emotional in this process, when seeing students being transformed
into better people, more skilled with each stimulus or challenge set in the classroom
for organizing the cultural festival. The teaching-learning experience of energizing
emotional entrepreneurship dynamics was also transforming to her. When sharing
her experience with students in the process of teaching-learning, the professor also
learned from her emotions. The feeling of euphoria was also experienced by the
professor during the process of experiential learning, when seeing students feeling
motivated, she also shared with them this feeling, being euphoric with each stimulus
given. The euphoria of seeing students presenting in an excited way their report on
the entrepreneurship activities and learning from a collaborative criticism process
was also experienced by the professor.

The professor became perceptive to identify when a student was not feeling
motivated with their team, or frustrated with some situation experienced, learning
how to welcome them in an attentive way, making them reflect on their actions. Fear
was also constantly experienced in this process; the fear of the students not learning
from experience, of the festival not being successful and of them feeling unwell from
that, and in how they would face their frustrations. But what happened during these
academic semesters was in fact an energetic exchange, in which the emotions felt
by students were also felt by the professor, although she did not show them.

The energizing emotional entrepreneurship dynamics was part of lecturing.
The professor was often anxious during lectures when students presented the re-
sults of the goals reached or not. The objectives, goals, mistakes and successes
were discussed by the entrepreneur teams during classes, which led to a feeling of
anxiety by the professor, as these discussions led to “arguments” or “stronger dis-
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cussions” between students. Emotional control was part of this process. However,
the happiness in seeing the students engaged in an action of belonging, from what
was reported in their logbooks, made the professor become emotional in front of
them. All this energetic exchange was shared among students, performers, spon-
sors and local community who took part in the festival.

The greatest happiness was experienced by the professor when reading the
testimonials of students when narrating how they had become better people and
being thankful to her for that. For her, it was gratifying to see that they had indeed
learned from experiencing the different emotions and transforming themselves,
proving that it is possible to achieve one’s goals with commitment, determination
and planning, with all being capable of making their dreams come true and learning
how to be entrepreneurs, even those who were conscious that they did not want to
become entrepreneurs in the future.

Emotion in Entrepreneurship Education: Contributions
and Challenges

This article brings three contributions to research and to the practice of entre-
preneurship education. The first contribution to research is of considering emotion
in the entrepreneurship teaching-learning process. Emotions need to be part of the
educational process, so that an individual can emotionally learn what is necessary
to become an entrepreneur. Emotion in the learning process has been widely re-
searched and discussed, especially within the field of Education in general. Howev-
er, this subject is still not widely studied within the fields of Management and almost
inexistent in the area of Entrepreneurship. Therefore, the present study opens new
ways of research between integrating these fields in future empirical researches.
Thus, the challenge is a result of the fact that emotion is considered a fluid, social,
dynamic and variable concept, interpreted by various fields of knowledge, such as
sociology and psychology.

In the present article, we worked on the concept of emotion as an emotional
dynamic (LIU; MAITLIS, 2014), opening ways to a new complex and challenging field
of research which needs to be more thoroughly investigated. In practice, with this
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study, we revealed that the emotions of students are deeply connected with the en-
trepreneurship act and in implementing an idea (CARDON et al., 2005). Organizing a
cultural festival helped students better understand the area of cultural entrepreneur-
ship, in rescuing the culture of a region, understanding the importance of discussing
the role of a cultural entrepreneur and under the perspective of creative industries
for fomenting culture and art, with local value (JONES; SVEJENOVA; PEDERSEN,
2016; SOUSA; PAIVA JUNIOR; XAVIER FILHO, 2015). All this experience was devel-
oped within an emotional dynamic, which made students learn how to deal with their
emotions. Therefore, entrepreneurship and emotion cannot be examined separately.
As entrepreneurship requires practice (KRAKAUER; SANTOS; ALMEIDA, 2017; SIL-
VA; PENA, 2017; NECK et al., 2018) and entrepreneurs act with emotion (CARDON
et al., 2005), the results of the present research point to an opportunity of widening
the studies on how relevant it is to consider emotion in entrepreneurship.

The second contribution to research aims at thinking of emotion in entrepre-
neurship education not only under the point of view of the learner, the student, but
also under the perspective of the educator, the teacher. In the present study, we
noticed that emotional dynamics constitute a continuous flow of emotions between
students within the entrepreneurship teaching-learning process, which reflected in
practice. The process of learning how to emotionally deal with situations develops
when an individual feels the emotion or when they are triggered. In the curricular
component analyzed in the present research, the students had their emotions trig-
gered by the professor, through experiential pedagogy, as stated by Dewey (2010),
in which the recognition of the natural route of intellectual and professional develop-
ment involved situations in which students could learn from experience. Thus, it is
essential to consider entrepreneurship education under the perspective of the edu-
cator, as the emotional dynamics in teaching made the professor reflect on her role
during the process, sensitively rethinking on her actions as a lecturer, with better
emotional connection with the students and carrying out the process of entrepre-
neurship education in a precise and innovative way.

These results contribute to unveiling new contexts of research regarding the
importance of emotions in the entrepreneurship teaching-learning process, em-
phasizing both students and teachers in this method. Such a perspective is chal-
lenging, as educators need to turn towards themselves in order to portrait their
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own emotions and reflect on their actions in the relationships with students in the
teaching process. Regarding the contribution to practical applications, this learning
model attracts the interest of Management universities (BUREAU, 2018), revealing
the potential of researches in the field of education focused on practical-reflexive
dimensions, considering that emotions, information and meanings appear during
the educational process and follow students in an experiential and practical learn-
ing perspective.

Consequently, it is necessary to raise awareness of teachers and entrepre-
neurship education institutions to overcome the mentality of entrepreneurship edu-
cation exclusively based on a linear pedagogy concentrated in a business plan, which
mainly focuses on restricted information of an organization (RAUCH; HULSINK,
2015). There are several ways (creative, emotional and experiential) of developing
more knowledge on the relationship between emotion and entrepreneurship educa-
tion towards more conscious and sensitive educational practices (FELDMAN; WOR-
LINE, 2016, CANOPF et al., 2018), promoting a more proactive attitude of students
(VERZAT; O’SHEA; JORE, 2017). As theory advances, it widens the understanding
of the role of emotion in learning based on experience. Entrepreneurship educators
have the opportunity of expressing this progress in their teaching pedagogy. This
requires greater focus on how students “feel” instead of only being restricted to how
or what they “think”.

The third contribution to research lies on the reflection of the concept of trans-
formation in entrepreneurship education. Learning from experience changes the en-
trepreneurship education process in itself, requiring a combination of experience of
the different emotions necessary for entrepreneurship. In the present study, experi-
ential pedagogy enabled emotions of euphoria, frustration, anxiety and happiness to
emerge in a dynamic way, in an energizing emotional transformation process. Stu-
dents learned how to transform themselves and understood how this transformation
is also an emotional transformation. Entrepreneurship is based on this process as
a social change (STEYAERT; HJORTH, 2006, CALAS; SMIRCICH; BOURNE, 2009;
HJORTH; HOLT; STEYAERT, 2015), reframed in this study through entrepreneurship
education. This concerns a resignification of entrepreneurship not only as a “posi-
tive economic activity” but as a transforming “social change”” (CALAS; SMIRCICH;
BOURNE, 2009; HSU; SHARON; WIELAND, 2016.

DOI 10.13058/raep.2020.v21n2.1676 Administracao: Ensino e Pesquisa
©(® ISSN 2358-0917 Rio de Janeiro v. 21 n° 2 p. 86-111 Maio-Ago 2020

105



https://creativecommons.org/licenses/by/4.0/deed.pt_BR

Emotional Experience in Entrepreneurship Education: Emotion as a Learning Dynamics
Experiéncia Emocional na Educagdo Empreendedora: Emogdo como Dindmica de A-prendizagem
Gracyanne Freire de Araujo \ Eduardo Paes Barreto Davel

The students acted as entrepreneurs by socially changing (CALAS; SMIR-
CICH; BOURNE, 2009; STEYAERT; HJORTH, 2006) in a collective way, within a
context of higher education, when stimulated to organize a cultural event, planned
during the academic term. This constitutes a provocation to entrepreneurship under
a perspective of social change, as students were motivated to analyze social possi-
bilities of transformation. One striking example is the relationship they had with cul-
ture, with performers and artists, businessmen, high school students, as well as with
the public who took part in the festival. Another example refers to the relationship
performers had with the university, with the city, in how they developed strategies of
promoting their work. Therefore, through the concept of entrepreneurship as social
change, the universe of entrepreneurship education was applied in an experiential
teaching-learning environment, promoting the practice and the discussion of vari-
ous social and professional issues.

In the transformation process into entrepreneurs, students also learned how
to transform themselves emotionally, through experiential education. This concept
of transformation culminates into a new challenge for research, as how to produce
knowledge to improve the connection between experience and learning in the field
of entrepreneurship education? In practice, entrepreneurship is connected with so-
cial transformation (STEYAERT; HJORTH, 2006). However, how is this transforma-
tion understood, imagined and practiced? When connecting entrepreneurship with
the perspective of social change, one can understand that entrepreneurship is a
process based on a certain transformation path. Consequently, it is possible to in-
vestigate the social nature of entrepreneurship, in order to change its actual trend,
which is established as an area focused on economic theories and individualism
(STEYAERT; HJORTH, 2006).

Conclusions

Discussing emotion in learning is a crucial element to understand the process
of becoming an entrepreneur. Students learned an important dimension to become
entrepreneurs when facing experiential pedagogy based on their emotions. Emotion
was essential in constituting the entrepreneurial dimension of students; that is, they
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learned to become entrepreneurs from practical and essential circumstances, re-
flecting on the importance of emotions. This study on experiential entrepreneurship
education enabled us to consider emotions in the teaching-learning process in order
to understand how to manage them, how to live with them and understand that they
also exist in unspoken ways. The stimulus driven by the professor laid upon the or-
ganization of an event but also from the stable environment in which students were
inserted in, a classroom and a community.

The energizing emotional transformation felt (euphoria, frustration, anxiety
and happiness) helped students become more resilient, in terms of their skills and
abilities on a personal and professional perspective. Students learned how to trans-
form themselves emotionally through emotional dynamics. The meeting between
students inside and outside the classroom became increasingly more interesting,
lighter and fun, with an energetic exchange taking place between students, as a
result of a positive emotional dynamic, considered as an energizing emotional trans-
formation dynamic in this work.

This study also presented new education horizons and possibilities for en-
trepreneurship. Firstly, under a perspective of experiential pedagogy, which pro-
vides an alternative to learning from experience. Secondly, as the conception of
entrepreneurship education based on emotions promotes the theory that emotions
influence the entrepreneurship process. Therefore, by being surrounded by activi-
ties associated to the representative roles of their identities, entrepreneurs learn to
experience intense emotions. Thirdly, as emotional experience is part of the learn-
ing process, it can much more easily be inserted within the context of experiential
entrepreneurship education, rather than in traditional entrepreneurship education,
based in the literature and discussion of texts in the classroom, with texts and case
studies, etc.

It is also important to highlight that experiential pedagogy does not generate
more emotions. Emotions are part of being an entrepreneur, of entrepreneurial ac-
tions in daily life and in practice. Learning under an emotional perspective is carried
out more positively in a context of experiential learning rather than in traditional
teaching methods. Facing the challenges of confronting traditional education stan-
dards with new entrepreneurship teaching-learning perspectives is not an easy task.
The challenges range from the teacher’s posture in the classroom, as an emotional
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individual who plainly considers emotion in a context of experiential education, until
a personal and professional life transformation of students.

Therefore, the energizing transformation dynamics was the driving force in
the process of entrepreneurship education, based on the assumption of emotional
dynamics as an energetic exchange between students. Thus, from this experience,
we acquired more knowledge on the relationship between emotions and entrepre-
neurship education based on an emotional dynamic concept and on the empirical
study of educational practices. This study provides reflections and changes to tradi-
tional entrepreneurship pedagogy to help students manage their emotions and learn
from them, also helping entrepreneurship educators to reflect on new possibilities
of teaching and learning.
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